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Module 6: Assessment, monitoring and evaluation 

 
 

Guidance material  6.2 A guide to assessing competences 

What is the purpose of 
this material? 

 This material supports teachers to make decisions regarding 
assessment of the competences 

 

When to use this 
material? 

 When making decisions regarding assessment of the 
competences. 

 
 

With whom to use this 
material? 

 Teachers 
 
 
 

Have you considered 
these materials first? 

 1.6 Close reading of ADEC SCF –Framework Requirements & 
Exemplifications. 

 6.1 What is the difference between Monitoring, Assessment 
and Evaluation? 

 6.3 The SCF performance indicators 
 
 
 

How to use this 
material? 

 Below are a range of assessment methods that teachers can 
use to assess competences. This list is not a final list and 
teachers should be encouraged to review and adapt their 
existing methods of assessment when assessing the 
competences. 

 

What next?  If teachers and students are going to use rubrics read 6.5 An 
introduction to rubrics 
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6.2 A guide to assessing competences 

What is assessment? 
Assessment is the active process of gathering, analysing and using, relevant and 
valid information about the progress of a learner (Black & Wiliam, 1998)1. The 
purpose of assessment is to support the teaching and learning process in two main 
ways; to improve students’ learning and to improve the quality of learning 
programmes. For more information on assessment you can use Guidance Material 
document 6.1 What is the difference between monitoring, assessment and 
evaluation? 
 
There are two main types of assessment; formative assessment and summative 
assessment. Formative assessment, also known as assessment for learning, is 
those practices that provide evidence to both teachers and students that contribute 
to the next stage of learning (Black & Wiliam, 1998). Summative assessment, also 
known as assessment of learning, includes assessment approaches that are used to 
“sum up learning” learning (Black & William, 1998). Many teachers see formative and 
summative assessment as separate, yet this is often not the case. They can be 
interconnected, and the same assessment tools and information can often be used 
by teachers for both summative and formative purposes.  
 
Assessing competences 
Assessing competences2, however labelled (e.g. soft skills) is not easy. The most 
important role we can have as educators is to provide every student with 
experiences of the values and competences within the academic curriculum and 
extra-curricular life. Experiencing the values and competences in all aspects of 
school life, and being expected to make personal judgments about them in relation to 
our personal development,  are the essential reason why these values and 
competences have been included in the school programme.  As individuals we 
spend our entire life making decisions based on our values and as adults we 
continue to build and practice our competences. Therefore, at school our 
assessment processes need to ensure that the students develop an inquiring 
approach to the competences and values and not a sense of having in some way 
“achieved” them.  
 
For the framework to be effective competences must be assessed in a meaningful 
way that has relevance for teachers, students and parents. The assessment 
methods must also be clearly understood by teachers, involve students themselves 
and have a status equal to the academic outcomes. The methods of assessment 
need to: 

 assess the subject discipline but focus on areas of general competence 

 cover both skills and attributes 

                                                           
1 Black, P., & Wiliam, D. (1998). Inside the black box: Raising standards through classroom assessment [Electronic 
Version]. Retrieved from http://www.pdkintl.org/kappan/kbla9810.htm   
2 Further information on assessment in relation to the development of competences and values can be found in the 
Guidance for Schools section of the ADEC SCF for Private Schools (2014)(p.v.14-17). 

 

http://www.pdkintl.org/kappan/kbla9810.htm
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 be based on a shared understating of what constitutes mastery of a 
competence 

 be aligned to the competence learning progressions with the ADEC SCF 

 involve students in the assessment process.  

 be quality assessment methods that:  
o provide consistent and meaningful results across students (reliability)  
o measure what they claim to measure (validity) 
o are fair to all groups of students being assessed (fairness)  

 
The Framework Requirements and Exemplification section of the ADEC SCF for 
Private Schools (2014) provides a set of learning progressions from kindergarten / 
Grade 13 through to the end of Grade 12. These progressions provide clear 
descriptors of what should be expected within that competence at each grade level 
and are valuable starting point for decisions on assessment approaches to 
undertake when assessing student development in the competences.  
 
Below are a range of assessment methods that teachers can use to assess 
competences. This list is not a final list and teachers should be encouraged to review 
and adapt their existing methods of assessment when assessing the competences. 
 

1. Rubrics 

 A rubric is an assessment tool that both teachers and students can use. 

 A rubric articulates the learning expectations by listing the criteria, or what counts, 
and describing levels of quality from poor to excellent.  

 Most rubrics have descriptions of the criteria needed to achieve each level (e.g. from 
poor to excellent) and shows students, and teachers, what progression can look like.   

 Rubrics tell students how they will be assessed and what the teachers expectations 
are, they help students to set clear goals for themselves and they guide self and 
peer assessment.  

 When creating and using rubrics to assess competences it is essential that schools 
use the learning progressions within the ADEC SCF for Private Schools (2014).  

 If rubrics are to provide reliable data across groups or students or across classes, 
moderation needs to take place. 

For example: 

Problem Solving Rubric ( KG to G9 ) 

 Grades 7-9 Grades 1-6 KG 

Criteria  4 - Part Mastery 3 - Developing 2 - Emerging 1 - Basic 

Use of 
Knowledge to 
find suitable 
solutions 

I can make use 
of my previously 
acquired 
knowledge and 
skills to find a 
suitable solution 

I can solve 
different types 
of problems 
using 
appropriate 
methods, 

I can solve 
problems 

I can articulate 
the problem I 
am asked to 
solve in my own 
words 

                                                           
3 The ADEC SCF for Private Schools (2014) recognizes that not all schools are able to deliver all competences across all grades. Table 5: A 
Road Map for the Delivery of the Competences across the Stages (p.iii.9) provides schools with a ‘road-map’ to support them in making 
decisions on the delivery and development of the competences across the four stages of schooling.  
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or solutions to a 
posed problem, 
and identify 
potential 
problems within 
a given situation 

technologies 
and skills 

Communicate 
Solutions 

I can solve 
different types of 
problems which 
may be simple to 
complex, pre- or 
ill-defined, new 
or 
established, 
theoretical or 
practical 

I can 
communicate 
solutions to 
problems in 
ways 
appropriate for 
the problem 
solved 

I can 
communicate 
solutions 

I can 
communicate 
solutions 

 
For more information about rubrics see Guidance Material 6.5 An Introduction to rubrics. 
 

2. Dos & Don’ts 
Ask students to list three Dos and three Don’ts when showing, practicing or explaining a 
value or competence. Their list will highlight their understanding of that competence or value. 
 
For example:  
 

When working as a team… 

Dos Don’ts 

1. Do share ideas 
2. Do find out why someone’s opinion 

is different from mine 
3. Do talk about our shared goals 

1. Don’t get bossy and take over 
2. Don’t leave someone out 
3. Don’t insult team members 

 

3. Portfolios  

 A portfolio is a collection of evidence of a student’s learning.  

 Portfolios show a rich learning story over time, not a single snapshot.  

 When students are responsible for the creation of their own portfolio they can have a 
great impact on student learning. The process of deciding what counts as evidence, 
writing reflections and evaluating work samples against set criteria is a valuable way 
for learners to uncover their own learning and set next learning steps.  

 For portfolios to be successful students need to be taught how to make these 
decisions and how to write reflections. A rubric can be a useful tool for students to 
base these decisions on, for example they could select evidence that displays the 
level they believe that have achieved within the rubric.  

 Evidence in a portfolio might include photographs, self/peer assessments, reflective 
comments, work samples, assignments, completed tests, and certificates.  

 Evidence should have annotations that describe what competence the evidence 
shows, why and what next learning steps are.  
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 Portfolios can be a physical folder; however digital portfolios (also known as e-
portfolios) allow students to collect a wider range of evidence such as videos, audio, 
PowerPoint’s, websites, spreadsheets and other digital evidence of learning. 

 
Click here for more information on digital portfolios 
 

4. Student – Teacher Conference 
 

 A student – teacher conference is a one on one conversation a teacher has with a 
single student to check their level of understanding.  

 It is an opportunity to discuss areas of strengths and areas for development. It is 
important to base the conversation around student evidence of competences and to 
show the student how their work shows areas of strength and areas for 
development.  

 This evidence allows the teacher and the learner to talk about specific next steps. It 
is important that both the learner and the teacher talk during the conference, and 
that the teacher doesn’t do all the talking. 

 

SCF Pilot School Case Study 

Student Passport 

SCF Pilot 
School 

Belvedere British School 

At Belvedere British School students keep track of their learning for each competence 
through a Student Competence Passport.  Every student has their own passport and the 
pupil profile page encourages them to describe themselves through a biography and self-
portrait.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://elearning.tki.org.nz/Teaching/Assessment/e-Portfolios
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The passport also outlines why the school believes competences are important for their 
learners: 

“Why focus on student competences? There is global recognition of the 
necessity of student’s developing ‘21st century’ skills in to prepare them 
better for the challenges and changing environment of the 21st century. We 
as a school believe in the ethos of Student Competences, so much so it is 
our school motto is ‘Preparation for life’. We encourage our staff and pupils, 
to embrace this ethos, to prepare your children for the future that lies ahead. 
“ 

 
Each page in the passport is dedicated to one competence. 
This page includes an image that represents that competence 
and that image is used in classrooms when teachers and 
students talk about that competence. Using the images 
especially helps younger students to learn about the 
competences and encourages them to talk about the 
competences.  
 
To support students in meeting the expected level for their 
grade performance indicators for each competence are 
included in the student passport. The ADEC SCF for Private 
Schools (2014) provides a set of performance indicators from 
kindergarten or Grade 1 through to the end of Grade 12. These 
performance indicators are clear descriptors of what should be 
expected within each competence at each grade level and are 

valuable tool for both teachers and students. Having the performance indicators in the 
passport allows students to use the passport when setting goals, looking for evidence of 
how they met the performance indicators and when self / peer assessing. 
 
Each competence page in the passport has space for student comments and teacher 
comments. Here students and teachers can record reflections, evidence and next steps.  
 

  

5. Self-Assessment and Peer-Assessment 
 
The teacher is not the only person in the class with good ideas on how to improve learning, 
students can do this on their own or with a peer.  

 Self-assessment (including self-evaluation and self-monitoring) is when a student 
reflects on what they have learnt, judge their learning against the success criteria 
and plan the next steps in their learning.  

 Peer assessment is more than students marking each other’s work. Peer-
assessment is when students share with a partner what they believe the partner has 
learnt, judge their partners learning against the success criteria and share with their 
partner the next steps in learning.  

 Rubrics can be a useful tool to guide students self and peer assessment as it 
provides them with criteria for their decisions.  
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 Self and peer assessment takes a great deal of training and support from the 
teacher but the benefits to learning are huge.  
 

When students self and peer assess, they are actively involved in the learning process and 
their independence and motivation is improved. 

 
Click here for more information on self-assessment and peer-assessment 
Click here for a video that shows the impact of peer assessment 
 

6. Exit Cards 
  

 Exit cards are an assessment for learning technique 
that engages all students and provides the evidence of 
student learning for the teacher.  

 At the end of a class or lesson the teacher poses a 
question.  

 Each student writes their answer on a piece of paper 
and they hand it to the teacher as they exit.   

 The teacher then analyses the exit cards and uses the 
information gathered to make changes to the next 
lesson. The exit cards can also be included in a 

student’s portfolio.  
 
Click here for more information on Exit Cards 
 

7. Checklists 
 
 
 
 
  

 
 
 
 
 
 
 
 

 A checklist focused on competences allows a teacher to track when students have 
shown evidence of a competence.  

 A simple checklist would have student names down the page and the SCF 
competences along the top of the page. When a teacher observes a competence 
they would tick that competence. 

 It is important that the checklist highlights each competence at the appropriate level 
for that grade or stage of school, therefore teachers needs to use the learning 
progressions within the ADEC SCF when forming their checklist.  

Today I was 
independent when I… 

  

Checked the class 
clock to keep track 
of how much time I 
had left. 

http://assessment.tki.org.nz/Assessment-in-the-classroom/Assessment-for-learning-in-practice/Self-and-peer-assessment
https://www.youtube.com/watch?v=hqh1MRWZjms
http://www.readingrockets.org/strategies/exit_slips
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 A more advanced competence checklist might provide space for teachers to record 
what evidence they based their tick on and /or what each student’s next steps in 
each competence are.  

 

 

SCF Pilot School Case Study 

Pre and post Assessment tasks 

SCF Pilot 
School 

Al Bateen Secondary 
School 

SCF Lead 
Teacher 

Lauren Clarke 

 
Pre assessment: 
At the beginning of the lesson Lauren’s students 
undertake a simple task to display their prior knowledge. 
At the beginning of a lesson about the parts of a flower 
students were asked to draw a flower on an individual 
whiteboard (laminated plain white paper) and label the 
parts they knew.  
 

 
 
 
 
 
 
 
 
 
 
 
 

 
Students were asked to hold up their drawings so that Lauren could do a quick check of the 
student’s prior knowledge about flowers. Unsurprisingly most students identified the petals, 
stem, leaves and roots.  
 
The focus of the rest of the lesson was on building a 
deeper understanding about flowers and in particular 
learning about the reproductive organs in a flower. 
Lauren used the competence of independent 
learning to support students in accessing this new 
learning. She set up two workstations: a mini 
research task and a flower dissection activity. 
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Post assessment: 
At the end of the lesson Lauren asked the students to return to 
their initial whiteboard drawing. They were asked to review 
what they had drawn and update it. She reminded students to 
use what they had learnt during both workstation tasks. 
Because the students had drawn their initial drawings with a 
whiteboard marker it was easy for them to make changes, add 
more detail and add or changes the labels. This time students 
were asked to take a photo of their updated drawing using their 
mobile phones. For homework students were asked to upload 
their photo to their class Edmodo page and select which 
students drawing was the best and say why it was the best.  
 

 
 
 Edmodo.com 

 

8. Anecdotal notes 
 

 Anecdotal notes are a collection of notes a teacher writes when they observe a 
student’s behaviour, attitudes and/or skills in action.  

 They provide a picture of a student’s competence development over a period of time.  

 Notes taken during or immediately following an activity are generally the most 
accurate. 

 One strategy to ensure notes are made immediately is to write the notes ‘post-it-
notes’, then stick them into a note book which has one page per student.  

 
Click here for more information on anecdotal notes  
 

https://www.edmodo.com/
https://www.edmodo.com/
http://www.learnalberta.ca/content/mewa/html/assessment/anecdotalnotes.html
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9. KWL (Know, Want to know, Learned) 
 

 The letters KWL are an acronym, for what students, in the course of a unit/lesson, 
already Know, Want to know, and, at the end of the unit/lesson, what they Learned.  

 A KWL is a graphic organizer used in a unit/lesson that helps students to uncover 
their prior knowledge, share with teachers what they want to learn and summarize 
what they did learn.  

 A completed KWL should be used by the teacher as a starting point when planning 
future lessons and at the end of the unit/lesson it provides a check to help the teacher 
and the students see if the learning outcomes have been met.  

 

10. Rating scales 

 Rating scales have a list of statements and the students select from three or four 
responses that are provided.  

 Rating scales for younger students might use images, especially smiley faces, and 
the statements might need to be read to students. 
For example: 
 

I am a good role model to my peers 
 Like me             Sometimes like me      Not like me 
 
I complete my work by myself 

                                          
 
 

 Teachers can use rating scales to record what they observe and students can use 
them as self-assessment tools.  
 

A problem with ratings is that the commonly used Likert scale may mean different things to 
different people. Choices such as “often,” “seldom,” or “rarely” are subjective labels and can 
mean different things to different people, making the results difficult to interpret. The more 
precise and descriptive the words for each scale point, the more reliable the tool. 

 
Click here for more information on rating scales  
Click here for more information on Likert scales  
 
 

 

http://www.learnalberta.ca/content/mewa/html/assessment/checklists.html
http://www.learnalberta.ca/content/mewa/html/assessment/checklists.html
http://www.simplypsychology.org/likert-scale.html
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11. Student generated test questions 
 

 Students creating questions can be of as much value as student answering questions. 

 This assessment method involves asking students to take on the role of the teacher 
and to write test questions and model answers for specified topics.  

 This will give students the opportunity to evaluate the course topics, reflect on what 
they understand, and what good test items are.  

 It also provides an opportunity for students to display many of the competences, 
especially critical thinking and communication. 

 
 

12. Two stars and a wish 
 

 ‘Two stars and a wish’ is an assessment for learning strategy that allows the students, 
a peer or the teacher to identify strengths and next steps.  

 Firstly the student or teacher needs to see the 
analyses students displaying a competence. This 
might be in written work or observing a student 
actually doing the competence.  

 They then write two stars, two positive comments 
about the students learning and one wish, one 
comment about how they can improve to make it 
even better.  

 Two stars and a wish is most effective when 
students base their comments on criteria, such as 
the criteria within a competence rubric. 

 

13. Think-Pair-Share 
 

 The teacher asks a question of the class.  

 Each student is given time to write down their answer. Once they have their answers 
written down they pair-up with another student in the class, where they can discuss 
their answers. 

 After they have had a chance to discuss their answers they share their answers with 
another pair, a larger group or the rest of the class.  

 Teachers can circulate through the class to observe their discussions. This allows the 
teacher to identify misunderstandings and next learning steps.  
 

14. Quizzes and Tests 
 

 Well written quizzes and tests can be used to assess a student’s attitudes and their 
understanding and application of a competence. 

 The questions that focus on a competence might be a quiz with all the questions 
about that competence or it might be a subject focused test with some questions 
related to the focus competence.  
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The questions in the quiz or test could be written in two different ways: 
 

1. Assess the knowledge:  The question assesses a student’s content knowledge and 
provides an opportunity for the student to practice a competence. The following 
example assesses students understanding of global warming as well as the 
competence of Critical Thinking.  
Describe the consequences of global warming on two different communities or groups 
of people. What consequences do they share? What consequences are unique to that 
community or group? 
 

2. Assess the competence: The question assesses a student’s understanding or 
application of a competence. The following example assesses students’ application of 
the Leadership competence. 
Read the story of how Alaa led the student council to fundraise for Red Crescent. 
What would you do differently if you were leading the student council? 

 
When the teacher marks the student’s answers it is essential that they use the learning 
progressions within the ADEC SCF for Private Schools (2014). These progressions might be 
in a rubric and the student’s answers in the test or quiz are just one form of evidence when 
completing the rubric. 
 

15. Traffic Lights 
 

 Traffic lights are an immediate and visual way for students to share 
their understanding.  

 There are many versions of this assessment for learning strategy. 
For example students have red, orange and green cards on their 
desks and they hold them up to show the teacher where they are 
at with their understanding.  

 Students can also use traffic lights in their work books by using a 
coloured highlighter in the margin of their book.   

 
Red means I don’t understand the new learning. 

 
Yellow means I need more help. 

 
Green means I understand the new learning. 
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SCF Pilot School Case Study 

Self-reflection strategies 

SCF Pilot School Al Ittihad National Private School – Abu Dhabi 

Student self-reflection is an important part of the plenary. The students at Al Ittihad National 
Private School – Abu Dhabi self-reflect on the learning within the competences in a range of 
ways including: 
 
Highlight a rubric: 
Students are each given a copy of a rubric about the major competence covered in the 
lesson. Students use a highlighter to show where they believe they are currently on that 
rubric. On their way out of the classroom the students then attach their completed rubrics to 
the wall. This way the teacher can see at a glance how the class is feeling about their 
learning so far. Both students and the teacher return to the rubric in future lessons to set 
next steps and track their progress.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Self-reflection comment in a student passport: 
 
Students have a Competence Passport and during the plenary the students write a self-
reflection comment about the competence which is the focused on during the lesson. Each 
page in the Competence Passport is a Visa to a competence. The students write in the 
competence they were focussing on during that lesson or series of lessons. 
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Often  younger students find it hard to 
separate their reflections from what they 
did during the lesson, so the Al Ittihad 
National Private School – Abu Dhabi 
passport has two parts to each Visa 
page: 
 

1. What I did         
      

2. My Self-reflection 
 

 
 
Traffic light self-reflection comments: 
Al Ittihad National Private School – Abu Dhabi students 
are familiar with using traffic lights as a way of 
reflecting on their learning. They select which traffic 
light they feel represents how they feel about how they 
practiced the focus competence during the lesson and 
then they write a comments about why they think they 
are red, yellow or green.  
 

 

 
 
 
 
 
 
 
 
 

 
 
 


